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Family-School
Partnerships Framework—

A guide for schools and families

Strategies

The Family-School Par ps Fr rk i seven key di 1s for planning
partnership activities:

« Communicate
« Connect leaming at home and at school

o Build community and identity

* Recognise the role of the family
« Consult on decision making

+ Collaborate beyond the school
« Participate

For each key dimension there is a set of suggested strategies that can be used to support

school communities in building and improving family-school partnerships. These strategies
aim to provide practical guidance and complement the work already being done in schools.

The F: rinerships Framework was developed Sch rtn
Burea port from the Australian Govemmes

The F: between ounci
State School Cs! | (APC). For further inform.

o inform,

FREELKEE :

1) ;&#@ECommunicate

2) EX 2 RHBREBB FHEIZ Connect
learning at home and at school

3) #1I#1E&REBuild community and
identity

4) B EXKERIAEBRecognise the role
of the family

5) &Rk Consult on decision making

6) SIh&1ECollaborate beyond the
school

7) KR 2 HiParticipate




National Quality Standard Quality Area

collaborative
partnerships with
families and communities

Services partner with
families and communities
to enhance children’s
learning and wellbeing.

QUALITY AREA ©

SOLLABORATIVE PARTNERSEIISS
WAITH FAMILIES AND COMMUINISS

ELXEML RS (FRIZR

quality area s emphasizes the importance of building
strong partnerships between early childhood education
and care services, families, and the broader community.
The overarching goal is to create a supportive and
inclusive environment that enhances the well-being,
learning, and development of children.
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6.1 Supportive relationships with Respectful relationships with families are developed and maintained and families
families are supported in their parenting role.

6.1.1 Engagement with the service Families are supported from enrolment to be involved in the service and contribute
to service decisions.

6.1.2 Parent views are respected The expertise, culture, values and beliefs of families are respected and families
share in decision-making about their child’s learning and wellbeing.

6.1.3 Families are supported Current information is available to families about the service and relevant
community services and resources to support parenting and family wellbeing.

6.2 Collaborative partnerships Collaborative partnerships enhance children’s inclusion, learning and wellbeing.

6.2.1 Transitions Continuity of learning and transitions for each child are supported by sharing
information and clarifying responsibilities.

6.2.2 Access and participation Effective partnerships support children's access, inclusion and participation in the
program.

6.2.3 Community engagement The service builds relationships and engages with its community.

SUPPORTIVE RELATIONSHIPS WITH COLLABORATIVE PARTNERSHIPS
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Descriptor at career stage

Proficient

Focus area 3.5 Use effective classroom communication

Demonstrate a range of verbal and
non-verbal communication strategies to
support student engagement.

Use effective verbal and non-verbal
communication strategies to support
student understanding, participation,
engagement and achievement.

Focus area 3.6 Evaluate and improve teaching programs

Demonstrate broad knowledge of
strategies that can be used to evaluate
teaching programs to improve student
learning.

Evaluate personal teaching and
learning programs using evidence,
including feedback from students and
student assessment data, to inform
planning.

Assist colleagues to select a wide
range of verbal and non-verbal
communication strategies to support
students’ understanding, engagement
and achievement.

Work with colleagues to review current
teaching and learning programs using
student feedback, student assessment
data, knowledge of curriculum and
workplace practices.

Demonstrate and lead by example
inclusive verbal and non-verbal
communication using collaborative
strategies and contextual knowledge
to support students’ understanding,
engagement and achievement.

Conduct regular reviews of teaching and
learning programs using multiple sources
of evidence including: student assessment
data, curriculum documents, teaching
practices and feedback from parents/
carers, students and colleagues.

Describe a broad range of strategies
for involving parents/carers in the
educative process.

Focus area 3.7 Engage parents/carers in the educative process

Plan for appropriate and contextually
relevant opportunities for parents/
carers to be involved in their children’s
learning.

Work with colleagues to provide
appropriate and contextually relevant
opportunities for parents/carers to be
involved in their children's learning.

Initiate contextually relevant processes to
establish programs that involve parents/
carers in the education of their children
and broader school priorities and activities.
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Host Open Days 3} EfiIFHH
Crown Kiddo

* Host community events and cultural celebrations

S+t BB EE s

* Collaborate with local schools

HIZMBREE
- @‘ 2 A \ § | ° Partnerships with local businesses
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* Social media engagement
LRSS g

* Families’ education workshops

XEHBEILIFH

* Volunteer opportunities for students In school and
university

RBEESERMABHEINHRE

* Professional training from local indigenous
community
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Crown Kiddo
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+ B FIRY AR & (Critical friend)
+Happy Children Happy Families
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